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1. Introduction

The article "Embracing New Citizens: The Education of D/deaf Pupils in the Late Ottoman
Empire" explores the strategy for educating people with hearing and speech impairments in the
historical background of the Late Ottoman Empire. It provides information on the difficulties and
developments made at the time to integrate deaf students into the educational system and give
them social opportunities. The article's main focus is on how society as a whole and educational
institutions worked to accept and help those people despite social norms and challenges. One of
the less well-known parts of the history of this time was the deaf people. Since the empire
underwent a number of changes in its closing years to improve its civilization in many areas,

including education.

The article's author, Maria Pia Ester Cristaldi, is a historian and researcher who has a PhD in
Communication from the University of Marmara in Istanbul. She is interested and has a passion
for late Ottoman history, education history, and disability studies. Because she knew much about
the history of the late Ottoman Empire and was interested in disability studies, she was able to give

a thorough and insightful analysis of how deaf students were taught during that time.

The article was chosen because it caught my attention. I am very interested in the history of the
Ottoman Empire, and it made me want to know how this large empire, which ruled for more than
600 years and covered large parts of Europe, Asia, and Africa, helped the less fortunate people in

their societies, like those who had trouble hearing or speaking.



2. Framework of Translation

Speaking about the theory and the theorist, the theory applied in this translated work is Eugene
Nida's famous theory, which is known as Dynamic Equivalence. Eugene Nida was an American
linguist and translation Scholar (1914-2011). Nida had a significant impact on his work in

translation theory.

He came up with his famous theory, which is Dynamic equivalence, in 1964 in his book "Toward
a Science of Translation". Nida explained the principles and application of his theory. Later, in his
important book, which was published in 1969 and co-authored with Charles Taber "The Theory

and Practice of Translation",

The theory has some strategies that show how translators can use these techniques when
transferring texts from source text (ST) to target text (TT). The concept of "Dynamic Equivalence"
as an alternative to word-for-word or literal translation, which is known as Formal equivalence,
This strategy says that we should prioritize communicating the meaning and impact of the original
source text in the target language, even if we need to adapt or paraphrase the source text just to
create a better understanding and relevance for the target text readers. There are some aspects that
we need to consider when translating using this theory. (Shabnam, 2013.) Since my translated

work is based on historical data, here are some important features that I used while translating:

e Adapting to the Target Audience: adapting the source text to fit the cultural background

and understanding of the target text readers.



o Communicative Effect: Try to achieve the same impact on the target readers as the source
text had on its readers. Moreover, focus on the effective communication to create similar
reactions and emotions in the target readers.

e Semantic Equivalence: To make sure that the translated text maintains the same core

meaning as the source text,

These are the main features of the theory that were considered when translating the article.

3. Analysis of Data (Target Text)

One of the first challenges was to translate this sentence

- "and that this history was more transnational than it was thought."

- Into "balle 1oLl SV &yl 1 S
The word transnational has a meaning in Arabic which does not fit the context of the sentence. So
I used the Dynamic Equivalence theory to make it easy for the target text readers to understand
the sentence by changing the word to deliver the same core meaning as the source text did to their

readers.

The second example was that I translated the word
"tongueless"
- into " Al
because it will deliver the meaning of the word much better. As I understood from the source text

that they were called tongueless in a sarcastic way, so I found that this is the closest word which



will deliver the meaning and the sarcasm at the same time. I adapted the word into the target

language to deliver the same semantic meaning.

The third example is
"sultanate of Suleiman the Magnificent"

- which I translated this phrase using the adaption strategy to " &l (jlasdus Zalal"
because in the English culture this Sultan was called "the Magnificent" because of his victories
and he ruled most of the European countries at that time, but in the Arabic culture he was known
as " #4ll Glalu" because he was very fair and faithful and everyone trusted his justice. This

translation matches the cultural aspects of the target text readers and will make sense to them since

the Sultan was known in the Arabic history with this specific name.

Since the term "non-D/ deaf" has no equivalent in Arabic language I chose to translate

- "non-D/ deaf individuals"

- to "UleY) 550 e (e 3l I
to give the reader a clear and understandable sentence because the full sentence mentions deaf
people and non-deaf in one sentence, and in order to convey the meaning of the sentence I used

the semantic equivalence strategy in the theory to make it clear for the source text readers.

Using the communicative effect strategy, I translated this sentence
"The process of reform of the education system of the Ottoman Empire during the
nineteenth century was central for the establishment of new institutes for the less

advantaged members of the society.



- Into" <l ¢ yle cu\ﬂ\ Oodll A ildliall 45 ) ghal jedU ‘;A:d&:\j‘ (,U;:m Chy‘ Gilel ya) lal ‘53
At ) Adlae Una J8Y) acinall o j8Y 3auaa (u jlae oli) dadac ",
Focusing on the effective communication in order to create the same emotions and reactions as

well as to give the target text readers the same impact as the source text did to its readers.

4. Conclusion

To sum up, most of the challenges that were faced while translating this article, were to reconstruct
the sentences in order to make scenes in Arabic. It was hard to maintain the same tone as the source
text, because the text is historical. That is the reason behind choosing Dynamic Equivalence: it
assisted my translation by making it clear and easy to read for the target readers, since it is about
delivering the meaning of the translated text to the target readers, the theory made it easier and
helped me to achieve my goal. My goal was to deliver the meaning rather than translating word-

for-word to the target text readers.



Glossary

No. Term Translation

1 D/deaf asdl) g avall

2 Transnational Lalle L) iy
3 Tongueless GuAY)

4 Classical Age (SouDISl) pucal)
5 Bureaucracy Akl B g ual)
6 Periodicals Bl

7 Summoned (S i)

8 Council of Ministers 81,580 ulaa
9 curricula alia

10 contemporary ralaa




Source Text

Embracing new citizens: the education of D/deaf

pupils in the Late Ottoman Empire

Maria Pia Ester Cristaldi

Abstract

The process of reform of the education system of the Ottoman Empire during the nineteenth
century was central for the establishment of new institutes for the less advantaged members of the
society. Among these, special schools for deaf students stand out, not least because all the
communities that were part of the Empire could be enrolled in these institutes. Allowing traditional
school subjects to be taught to deaf people, the establishment of these schools represents a turning
point in the history of the Ottoman education system. Through an analysis of the legal and
historical framework that led to their institution, the aim of this article is to contextualize the
schools for the deaf within the education policies of the Ottoman Empire from the second half of
the nineteenth to the first decade of the twentieth century. Moreover, through an examination of
their academic programs, this article proposes to investigate the role of these institutions and their
educational curricula in the attempt to make deaf people an active part of the Ottoman civil society.
Introduction

In the second half of the nineteenth century, the education system of the Ottoman Empire went
through a thorough process of reform, which resulted in the establishment of new institutes for the

9



less advantaged members of society, among which were special schools for D/deaf children. All
the communities that were part of the Empire could be enrolled in these institutes. Allowing
traditional school subjects to be taught to D/deaf pupils, the establishment of these schools
represented a turning point in the history of the Ottoman education system, since for the first time
it opened to various categories of citizens.
Most of the existing literature concerning D/deaf subjects in the Ottoman Empire focuses on the
life and education of D/deaf in the Classical Age of the Ottoman Empire (fifteenth—sixteenth
centuries). As a consequence, these studies did not look at what happened in the same geographic
and historical region in the nineteenth century concerning the education of D/deaf subjects.
However, the schools for D/deaf people have been the subject of works by authors such as Balci,
Demirel, and Erkilic, who analysed the history of these institutes. These studies have undoubtedly
an inestimable value since they expanded what is known about aspects such as the organisation of
these schools, the number of pupils enrolled, and the subjects taught in the institutes for D/deaf.
Still, there are, nevertheless, several gaps in the current critical framework, which sever the
foundation of these schools from broader processes of reform in the Ottoman education system.
Moreover, research on the topic gave little importance to the relation between the Ottomans and
Europe in the field of special education. Archival documents from the Ottoman State Archives
prove instead that the European institutes for D/deaf pupils represented a model for the
organization of similar institutions in the Ottoman context, and that this history was more
transnational than it was thought. Concerning this aspect, focusing on the establishment of these
schools provides a richer understanding on the relations between the Ottoman Empire and Europe.
This is an aspect which is only hinted at in the existing literature looking at the emergence of

special education in the Ottoman Empire. These studies tend to focus on the historical development
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of the debate concerning the education of D/deaf in the European context, but do not pay attention
to how the ongoing debates concerning the education of D/deaf in the European context influenced
the emergence of special education in the Ottoman Empire.

Furthermore, contextualising the establishment of the schools for D/deaf within the
relations between the Ottoman Empire and Europe sheds light on how these cultural relations and
exchanges contributed to the modernisation of the Ottoman society, which started to “embrace”
new categories of citizens towards the end of the nineteenth century. Among these new categories,
the D/deaf represent an interesting group since they were somehow known figures in the social
context (e.g. keeping secrets for the Sultan or entertaining him in the Ottoman Imperial Palace),
but thanks to the modernization process of Ottoman education in the late nineteenth century, there
was an attempt towards redefining the role of D/deaf in the society, which started to be defined as
an active role. D/deaf subjects were supposed to receive an education and have a chance to work
either in the public administration or in factories just like any other citizen. In other words, the
process leading to the education of the D/deaf is emblematic of broader social changes in the
nineteenth century Ottoman Empire that aimed at guaranteeing equal rights and possibilities to
every citizen of the Empire.

Many studies concerning special education in the Ottoman context do not focus on the
importance that these schools had for D/deaf, and on how and why the foundation of institutions
in the field of special education represented an opportunity for D/deaf individuals to be “embraced”
by the Ottoman society of the time. Furthermore, existing literature on this subject does not focus
on the teaching of Ottoman-Turkish language in these schools. This aspect is important because it
represents the first attempt to teach sign language in Ottoman State schools, thus offering linguistic

education also to groups of people previously excluded.
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In order to fill these gaps in the current critical framework, this article proposes to rethink
the institutional process leading to the foundation of the schools for D/deaf pupils, contextualizing
it within the social and political changes of the time. The article will first introduce the archival
materials consulted in this study and provide an insight on the life and education of the D/deaf
citizens during the Classical Age of the Ottoman Empire (fifteenth—sixteenth centuries), guiding
the reader to the nineteenth century and the institutional changes leading to the reform of Ottoman
education in this period. It will then discuss the opening of the schools for D/deaf. The academic
curriculum of the institutes for D/deaf pupils will be compared with the Ottoman State schools for
non-D/ deaf individuals in order to analyse how many subjects they had in common and whether
it is possible to discern a standard academic curriculum for various categories of pupils in the
Ottoman context. This section will also give special attention to the teaching of the Ottoman-
Turkish sign language. In this regard, the article will show that the teaching of sign language
represents an innovative element compared to the European model, as in the Congress of Milan in
1880 it was decided by the participants that sign language was forbidden in European institutions
for D/deaf. Another section looks at the graduates of the institutes for D/deaf, who later worked in
State owned companies, special education institutes, and in the Ottoman bureaucracy. The
concluding remarks aim to discuss why the education of D/deaf subjects in the late nineteenth-
century Ottoman Empire represented an opportunity for the inclusion of various categories of
citizens in the Ottoman world.

Making sense of a fragmented archive

This study uses the travel diaries and anecdotes from personalities such as the Italian

senator Costantino Garzoni (1547-1629) and the French diplomat Philippe du Fresne Canaye

(1551-1610), as well as the works of contemporary authors like Ortayli, Pakalin, and Miles, to
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reconstruct the life and education of D/deaf subjects during the Classical Era of the Ottoman
Empire (fifteenth—sixteenth centuries). To give an insight on the process culminating into the
reform of the Ottoman education system, the research refers to the works of twentieth-century
authors such as Berker and Akyiiz. Concerning the foundation of the schools for D/deaf (which is
part of the reform of the Ottoman education), the article analyses and comments a variety of
documents from the Ottoman State Archives. These documents represent a particularly useful
source for reconstructing the history of the institutes for D/deaf subjects in the nineteenth century
Ottoman Empire.

This study is based also on Ottoman newspapers and magazines such as Servet-i Fiinun
(Wealth of Knowledge), and Mecmua-1 Edebiyye (Review of Literature). During the last decades
of the nineteenth century, these two periodicals had often hosted the debate concerning the
education of D/deaf pupils. In addition, these magazines shared information concerning the
teaching methods adopted in the schools, and the extent to which the intellectuals knew about
development of special education outside the Ottoman context.

Among the sources consulted, it is necessary to mention the Ottoman State Yearbooks,
which offer a window on the geographical distribution of the Schools for D/deaf individuals in the
Ottoman Empire. Besides, Ottoman official documents provide an important insight into the
organisation of the schools, for example the capacity of the facilities and the creation of worship
places both for Christian and Muslim pupils in the schools. Concerning the curriculum, Ottoman
State Yearbooks published since the late 1890s give an insight on the subjects taught in the schools
(see Table 1). These documents also shed light on the bureaucratic procedure that led to the
opening of the institutes and have information about the everyday life of speech/hearing-impaired

individuals. Regarding this aspect, among the documents collected in the Ottoman Archive, it is
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possible to find the records of how many D/deaf individuals worked as civil servants or as artisans
in craft shops and State-owned factories.
D/deaf subjects in the classical age of the Ottoman Empire (fifteenth— sixteenth centuries)

Mirzoeff, in his analysis concerning the evolution of the concepts of deafness and deaf
body in history, reports that the first description of a deaf working at the Ottoman Palace was
written by the Italian doctor Domenico Hierosolimitano, who was working for the sultan Murad
III in the last decades of 1500. Miles writes that D/deaf servants were enlisted in accounts for
payments and uniforms during the sultanate of Mehmed II (1451-1481). These servants in the
Ottoman Palace had a variety of roles, from listening to secret conversations to being involved in
the execution of murders. D/deaf individuals had a special place in the court’s organisation. As
reported in the anecdotes by the Italian senator Costantino Garzoni, and by the French diplomat
Philippe du Fresne- Canaye, D/deaf individuals had the role of entertaining sultan Selim II (1566—
1574) and were often accompanying him during leisure moments. Selim II was not the only sultan
enjoying their company. Baykal writes that Fatih Sultan Mehmet (1451-1481) during his resting
days used to surround himself only with D/deaf court members.

The presence of D/deaf people at the court seems to be constant during the centuries.
Evliya Chelebi, who spent 20 years at the court of sultan Murat IV (1623—1640), reports that when
he first met the sultan in 1635, two D/deaf servants summoned him. In the same years, the French
traveller Jean-Baptiste Tavernier (1605-1689) in Nouvelle relation de I’interieur du serail du
Grand Seigneur describes scenes of D/deaf individuals tying the Sultan’s turban or shaving, cutting
fingernails, and similar services. The French ambassador Vicomte de Marcellus in his memories
reports that in 1819 he saw D/deaf people working at the court of the sultan Mahmud II. The

contemporary writer Ulugay Cagatay (1907—-1970) reports that D/deaf individuals at the Ottoman
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Palace in this period worked also as ambassadors, since they had the role of reporting information
coming from the court. According to the historian Mehmet Zeki Pakalin (1886—1972), D/deaf
subjects kept playing an important role in state affairs until the decline of the Ottoman Empire.
During the last decades, in fact, they had the task to keep secret the proceedings of the Council of
Ministers.

Education of D/deaf subjects during the classical age of the Ottoman Empire Just like every
other individual serving at the Ottoman court, D/deaf servants received a formal training.
Concerning their education, contemporary scholars such as Ortayliland Uzungarsilil report that
D/deaf pupils studied at the Endertin Mektebi (Ottoman Palace School). Regarding the number of
D/deaf pupils enrolled, the historian Mehmet Ipsirli writes that up to one hundred pupils were
educated at the Enderin Mektebi, which trained its pupils to serve as entertainers, accompany the
sultan, and take part in secret conversations. To express themselves, D/deaf pupils learned a special
sign language — known as Seraglio Sign Language — which allowed them to communicate
messages and information.

Although there is no information concerning the methods through which they learned sign
language, as reported by the researcher Ayse E. Dikici, its use emerged during the sultanate of
Suleiman the Magnificent (1520—-1566) to communicate secret messages and execute the orders of
the Sultan. Ekrem B. Ekinci, a historian of the Ottoman Empire, writes that D/deaf servants
working at the court could report facts and tell long stories thanks to this sign language. Several

people at the Ottoman court could understand this language.
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